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Annatation: Grammar activities are essential in language learning as they help students 

comprehend, apply, and internalize various grammatical rules and structures. These activities 

aim to enhance language skills, improve accuracy, and foster effective communication. In other 

words, grammar activities play a crucial role in language learning by enhancing students' 

understanding, retention, and application of grammar rules. An effective mix of activities, 

including worksheets, games, role-playing, error correction, writing tasks, and discussions, can 

cater to different learning styles and help students develop well-rounded proficiency in grammar. 
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Grammar as Product. Having applied three different textbooks in my teaching process 

I have selected six different activities two for each teaching grammar as a product, teaching 

grammar as a process and as a skill. Firstly, an activity from the book “ Grammarway 4” by Jenny 

Dooley and Virginia Evans (1999, p. 50) attracted my attention. This activity which requires to 

read the text and fill in the word that fits best each space and asked to use only one word is an 

obvious sample for product based teaching of grammar. Since the learner is given the activity 

after input process with teacher’s explanation, that can be considered in the bottom-up process 

of teaching grammar. As only particular expressions such as “the, than, a” are requested to put 
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being connected with the theme “Degrees of the adjectives”; the activity mainly focuses on the 

form, as students are involved in gap filling task and they are intended to guess the correct word 

looking at the expressions and phrases. Following the required word, the task might have 

“noticing” the form by the learners. In the task based learning classroom it is likely to guide 

students to discover the grammar elements however before this activity there is an explanation 

which provided the rules of the theme. The task itself is not time consuming and practicable as it 

has got the definite answers to check. Besides, this exercise provides some information about 

New York city which may be useful for future travelers which identifies the task’s authenticity. 

(Brown, 2015). Similarly, the second task for the same pedagogy of teaching grammar chosen 

from “Successful writing: Proficiency” (Evans,1998, p.35) sustains the product learning style. 

Exercise 2 requires to read two types of essays thoroughly and come up with the idea what tenses 

have been used and explain why those tenses are used there. Following the task in the 3rd exercise 

it is asked to rewrite the model essay which is given in the previous task. As Batstone (1994) 

stated noticing and re-noticing the grammar topic is effectively sorted out by higher level 

learners, on the contrary, it might be challenging for the low level learners. If two activities 

investigated carefully it becomes clear that the former is focusing on the form while the latter 

mainly deals with the meaning. Self- discovery is essential key term in terms of the second 

activity. 

 Even though tasks are designed by professionals I would suggest several additions to 

improve efficiency of the activities. Firstly, in order to clarify the instruction of the first activity 

particular expressions is preferable to be included as a result that can avoid the confusion of the 

learner. The instruction would look as follows: Read the text and fill in the gaps with best 

appropriate ones from the list of the words: the (2x), than, better, much, far, a, an, so, even, not. 

Subsequently, I would add questions for discussion at the end of the activity, such as: Why is the 

used before best? What is difference between “better” and “much better”. Teacher’s guidance or 



following – up questions to notice the grammar would be better to be added in the second activity 

instead of just asking what tenses are used along with the reasons. 

 Grammar as Process. The following two language-teaching- process activities are also 

have been selected from “ Grammaway -4” (Dooley & Evans, 1999, p. 53). The first activity 

provides a learner an opportunity to practice his/her speaking skill keeping in my comparative and 

superlative degree of the adjectives. A student is asked to interview three candidates and after 

interviewing to make comparison of the them. The three candidates’ data is included in the activity. 

The second activity is logical continuing of the first one where a language learner has to write a 

report to the boss comparing those three candidates. In order to support a learner, the authors have 

included the report form itself where a student only needs to write comparative sentences. As 

Batstone (1994) assured process based grammar activities may appear after product based ones as 

it was organized in “Grammarway -4”. With the intention of enhancing productive language skills, 

it is required to organize interview and write a report to engage learners into process of 

communicating as well as authentic writing process which may be handful in learner’s future 

career. Brown (2015) advocated the authenticity of the task is one of the main five principals of 

organizing an effective task for language learners. One of the most valuable advantages of the 

process grammar activities is to make learners available practice their communicating skills rather 

than just structuring the knowledge. However, if time is not strictly controlled by a teacher these 

type of activities may turn time consuming ones as Batstone (1994) advised to regulate the time to 

achieve the intended result. It would be advisable if the candidates which were illustrated in the 

activity were samples and learners are asked to create their own answers while interviewing, 

consequently, the next activity would also require student’s own report rather than ready-made 

one. 

Grammar as skill. Product and process learning grammar activities can be followed by 

the skill activities which have been selected from “ Grammaway -4” (Dooley & Evans, 1999, p. 

97). The activity follows the product based activity which might serve as a hint for fulfilling the 



target one. It is required to write a passage on Forbidden City which has been introduced in the 

previous activity. The second I have selected from the Textbook “New Headway” (Soars & 

Hancock, 2013, p. 20) is divided into pre, while and post stages. In pre-stage the activity requires 

to do the Multiple Choice3 quiz on various general knowledge topics, the verbs are highlighted 

indicating different tenses, students are asked to answer or guess the answer then, while stage is 

listening part. Here, students listen and check their answers. Then students are encouraged to do 

some discussion on the tenses of the questions and in the last part they are asked to make their own 

quiz using present and past simple which is followed by asking those questions each other.  

It is obvious students are required to notice on their own by guessing and researching 

furthermore, they are assigned to listen and check their answers which can be evident for 

Batstone’s (1994) view of “listening and reading tasks which encourage them to listen and read, 

formulating predictions” (p. 101). Clearly, the first activity where reflective writing with passives 

is another sample for “reflection” in grammar teaching as a skill. At the same way, making their 

own quiz at the end of the of the activity is an indicator for reflecting their predicted and analyzed 

knowledge on present and past simple tenses. Batstone (1994) claimed that learner’s critical 

approach to formulate both meaning and form is crucial in this reflection stage rather than teacher’s 

instruction. 

These activities possess positive and negative consequences as it is observed in all 

concepts of the language. First advantage of the skill enhancing activities are fruitful approaching 

to teach not only grammar but also to help a learner to interact and comprehend the language. 

Secondly, metalanguage process will be fixed in for a long period if learners discover the rules by 

themselves while doing activities. As Chen (2011) mentioned self-discovery is one of the 

necessary elements of the grammar activities for long term memorization of a grammar concept. 

Meanwhile, noticeable drawbacks can be viewed while conducting those activities, such as time 

pressure. If a teacher sets fluid amount of time the lesson may never end, rather it is suggested to 

control the time as Batstone (1994) advised. Moreover, one of the disadvantages of the activities, 



selected by me, is they cannot be implemented for all levels. Every time before applying them for 

the class specific changes must be done by a teacher to adapt them for the level of the learners.  

Evaluation. Definitely, a teacher cannot choose one of those activities to conduct a lesson 

relying on that particular type of grammar activity. To start a lesson with an activity grammar as a 

product, following with process grammar task and ending the set of activities with a skill based 

activity or mix them conversely for teaching grammar would be best option for me to reach the 

efficiency in my grammar teaching process. As Batstone (1994) counted the three: product, process 

and skill based grammar activities most effective types to sort out grammar concepts and asserted 

that those are interrelated with each other in the same lesson. 
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Appendices 
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Activity for grammar as process. Dooley, J & Evans, V. (1999). Grammaway 4. Berkshire, Great 
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Activity for grammar as a process have been extracted from Dooley, J & Evans, V. (1999). 

Grammaway 4. Berkshire, Great Britain: Express Publishing, Liberty House, 
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Activity for grammar as a skill have been extracted from Dooley, J & Evans, V. (1999). 

Grammaway 4. Berkshire, Great Britain: Express Publishing, Liberty House, 

Newbury, Berkshire RG 19 6 HW 

 



 





 

Activities for grammar as a skill. Extracted from Soars, J&L. & Hancock, P. (2013). New 

Headway 5th ed. Intermediate. Student’s e-book 

 

 

 

 

 

 

 

 

 

 


